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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 

2021 to 2022 academic year) funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the effect that last year’s spending of pupil premium had within our 

school.  

School overview 

Detail Data 

School name St Philip’s CE Primary School  

Number of pupils in school  227 (incl. Nursery)  

Proportion (%) of pupil premium eligible pupils 37% 

Academic year/years that our current pupil premium 

strategy plan covers (3 year plans are 

recommended) 

2021-2024 

Date this statement was published November 2021  

Date on which it will be reviewed July 2022 

Statement authorised by Rachel Lapington  

Pupil premium lead Julia Kinch  

Governor lead (link governor)  Hannah Elliott  

 

Funding overview 

Detail 

Amount 

Pupil premium funding allocation this academic year £106685 

Recovery premium funding allocation this academic 

year 
£11791 

Pupil premium funding carried forward from previous 

years (enter £0 if not applicable) 
£11664 

Total budget for this academic year 
If your school is an academy in a trust that pools this funding, state the amount available 

to your school this academic year 

£130140 
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Part A: Pupil premium strategy plan 

Statement of intent 

The percentage of pupils identified as disadvantaged is 40% of the school population. 

The school is in the top 25% most deprived in the Local Authority and has an increasing 

% of pupils facing urban adversity – now at 61% - which is significantly higher than the 

Local Authority figure of 43%.  

It is our belief that children are entitled to the best possible outcomes despite the levels 

of disadvantage. Our school vision highlights that our school is a spiritual, inclusive, 

learning community and the strategy links to this closely with the funding being used to 

support all pupils to have the best possible education, preparing them for lifelong 

learning. The strategy not only promotes academic outcomes but provides children with 

the opportunities that would not necessarily be open to them and help them to 

recognise their own strengths and value education.   

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 

number 

Detail of challenge  

1 Low levels of spoken language, particularly in early years, key stage 1 and 

stages of English language development (EAL pupils)    

2 Academic resilience when challenged and faced with new experiences and 

learning 

3 Parental confidence in supporting children at home; including remote learning  

4 Attendance can be low of some children - particularly those identified as 

persistent absentees 

5 Difficulties outside of school; e.g., bereavement, broken family structures, 

safeguarding/welfare, poverty 

6 Gaps in learning due to the pandemic and ability to access learning from 

home  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and 

how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Low levels of language are 

addressed in Phase 1 so that 

children can access a range of 

learning opportunities.  

 

 

 

 

 

 

 

Children experience a wider 

range of vocabulary in order to 

access a broad and balanced 

curriculum.  

 

 

Parents attend workshops to 

ensure that they have the skills 

to support their child’s language 

development.  

• Outcomes in the TALC assessments improve with an 

increase of pupils achieving Blank Level 3 and 4 in 

Reception (data to be determined following 

assessments). 

• There is an increased number of children in Nursery 

achieving the green level on entry to Reception. 

• SALT interventions are in place and delivered by 

trained teaching assistants across the school to 

ensure gaps in learning and needs are addressed – 

monitored by the SENDCOs and Speech Therapist.  

• Staff are trained in ELKLAN strategies and make use 

of these strategies in class to promote vocabulary. 

• School renews Communication Friendly Status.  

• Parents attend workshops delivered by staff and the 

speech therapists to identify ways to support their 

children. At least 90% of the Early Years parents are 

confident to use the skills learnt when working with 

their child at home.  

• SENDCOs provide additional support and guidance 

to staff and parents.  

Children have the skills to make 

their own choices about their 

learning.   

 

 

 

 

 

 

The curriculum is sufficiently 

challenging to encourage 

children to think beyond the 

question.  

 

 

Children make progress in their 

learning through carefully 

sequenced lessons. 

 

• The HSRE curriculum is delivered by all staff, using 

the PiXL character development resources.  

• Year 5 debating activities and cluster working 

encourage improved communication. 

• Resources are accessible in classrooms and subject 

appropriate to work collaboratively and 

independently; e.g., up-to-date atlases, 

chromebooks for research, dictionaries, Bibles, 

maths packs etc.  

• The Teaching and Learning Policy is reviewed and 

strategies shared with children to ensure consistency 

of approaches.  

• The curriculum promotes collaboration and 

research which is evidenced in book looks and 

through pupil discussions and interviews.  

• Progression documents for all subjects are in place 

to allow for children to return to learning.  

• The curriculum progression documents are clear in 

their starting points from Early Years.  

• Children are able to explain their learning during 

and after the lessons.  
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Children are given opportunities 

to challenge themselves 

beyond the classroom. 

• Children complete a passport of activities that 

encourage team work and challenge:  

- Action Sports 

- Climbing  

- Water Sports etc 

• STEM problem solving activities are completed as 

part of additional experiences; e.g., Giant 

Tetrahedron etc.  

• Extra-curricular clubs promote a range of activities 

and skills for children led by the staff.   

Parents are able to support their 

child with learning at home.  

• Parental workshops are delivered and well-

attended – at least 67%  of the targeted group:  

- EYs parents workshops on Speech and 

Language delivered by Speech Therapist and 

school staff  

- Additional parental workshops in place for KS1 

support, Year 1 phonics, KS2 SAT.  

- Online safety workshops delivered to ensure 

parents are clear about how to support their 

children with suitable apps and websites. 

- Weekly/Fortnightly parent group established to 

discuss issues and provide regular feedback and 

support; incl., tailored advice and training from 

staff and/or external providers (led by the 

Learning Mentor)  

• Outcomes in phonics improve and are broadly in 

line with national. The gap between disadvantaged 

and all other pupils remains 0.  

• A greater % of pupils read regularly at home and 

complete homework.  

Attendance remains consistently 

at or above LA and national 

benchmarks.  

 

Persistent absence is addressed 

and targeted interventions and 

support are in place to bring 

below the national figure of 8.2% 

(2019 data) particularly males 

(10.3% school; 8.3% national)  

• Gold, Silver and Bronze attendance awards are 

reinstated (following the pandemic) and the % of 

children achieving this improves over each term. 

See HT reports to GB. 

• Attendance remains above 96% for the academic 

year. See HT reports to GB.  

• Targeted interventions and working with the EWOs is 

in place to improve persistent absence; including 

targeted activities and rewards, Early Help etc.   

Children’s lived experiences 

during the pandemic are 

addressed through the 

curriculum 

• The HSRE curriculum is delivered weekly and include 

opportunities for children to discuss their lived 

experiences.  

• Caseloads are identified to work with the Learning 

Mentor in timetabled activities – 1to1; small group 

work.  

• The Child and Family Development Officer provides 

targeted advice and group working.  
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• External agencies are brokered to provide 

additional specialist support and advice: 

- Young carers,  

- Bereavement,  

- Art Therapy,  

- Counselling/Mentoring  

- PIT team  

- EMTAS  

• Mental Health First Aiders provide additional 

guidance and support 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £41,416 

Activity Evidence that supports this approach Challen

ge 

number

(s) 

address

ed 

SALT 

enhanced 

service 

interventio

ns and 

assessmen

ts  

• Specialist knowledge that can be shared to impact on 

targeted group work and IEPs   

• Assessments undertaken twice a year to identify progress 

and next steps for the following year and specific children  

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/send  

Early Years: 

https://educationendowmentfoundation.org.uk/education-

evidence/early-years-toolkit/communication-and-language-

approaches?utm_source=/education-evidence/early-years-

toolkit/communication-and-language-

approaches&utm_medium=search&utm_campaign=site_searchh&

search_term  

1 

CPD 

training by 

SALT    

• CPD for staff ensures consistency of approach 

 Early Years: 

https://educationendowmentfoundation.org.uk/education-

evidence/early-years-toolkit/communication-and-language-

approaches?utm_source=/education-evidence/early-years-

toolkit/communication-and-language-

approaches&utm_medium=search&utm_campaign=site_searchh&

1 
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search_term 

approaches&utm_medium=search&utm_campaign=site_searchh&

search_term  

Parental 

engagem

ent and 

support 

for  SALT  

• Parents can provide additional support to their children and 

have a clearer understanding of what is happening in school 

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/supporting-

parents?utm_source=/education-evidence/guidance-

reports/supporting-

parents&utm_medium=search&utm_campaign=site_search&searc

h_term=parental  

3,6 

STEM 

projects 
• Encourages children to be proactive thinkers and 

collaborate in problem solving activities  

• Transferrable skills  

• Raises aspiration 

• Identifies talent beyond the standard curriculum  

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/metacognition  

1, 2  

Subject 

leads 

undertake 

relevant 

training  

• Subject leads become the “subject expert” and are able to 

share practice and provide CPD to all staff  

• Subject leads are able to monitor their subject area 

effectively  

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/effective-professional-development 

2 

CPD 

delivered 

by subject 

leads in 

school 

• CPD is contextualised to school systems and approaches 

• CPD is targeted to ensure that staff feel supported to deliver 

the curriculum effectively 

• Following monitoring, CPD can be tailored to meet need 

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/effective-professional-development  

2 

 
 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £62624  

Activity Evidence that supports this approach Challen

ge 

number

(s) 

address

ed 

SALT interventions 

by TAs and 

SENDCO  

• Communication and language is the key to accessing 

the curriculum  

1 
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• SALT interventions written with the SALT ensure that 

teaching is targeted to specific need and is linked to a 

progress measure  

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/send  

 

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/teaching-assistants  

EMTAS support  • Children with EAL make progress when in class but with 

additional support from trained staff  

• Children’s understanding of the school routines and 

ability to access the curriculum is supported to 

maximise opportunities for learning  

• Identification of any additional needs in home 

language are identified and addressed with staff  

• Referrals are made to SALT when identified 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/

EAL_and_educational_achievement__Prof_S_Strand.pdf  

5 

Learning mentor 

group sessions  

• Support for children’s health and wellbeing is a priority  

• Timely interventions and opportunities to discuss 

emotions provide children with life skills and the 

opportunity to break down barriers  

• Short and measured programmes of support for 

learning behaviours and wellbeing can lead to 

improved academic outcomes 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/behaviour-interventions  

1,2,5,6 

DHT Time in UKS2  • Experienced teachers are able to provide timely 

intervention at the point of teaching  

• Therapies and specific small steps learning provide a 

solid foundation for understanding  

• In-class working allows for the children to learn 

alongside their peers and not lose out on valuable 

whole-class teaching 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/individualised-instruction  

1,2,6 

Booster sessions in 

school  

• Booster sessions have been implemented in previous 

years and have shown that outcomes have improved 

• Booster sessions delivered in the morning before school 

are recognised to be more effective than after school  

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/individualised-instruction  

2,6 

School-led 

tutoring  

• School-led tutoring is delivered by trained staff to 

address identified gaps in learning 

• Basic skills are addressed to ensure readiness to learn – 

pre-teaching; post-teaching; maths fluency; spelling; 

reading skills incl. phonics  

2,4,6  
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https://nationaltutoring.org.uk/schools/?gclid=Cj0KCQiA7oyN

BhDiARIsADtGRZb_Z7_0Lrv2ZGt_cZkCYV5MxXxzZpKTVpfhFWi6Q

LYBBPpBmNoo48EaAjiWEALw_wcB  

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £27472 

Activity Evidence that supports this approach Challe

nge 

numbe

r(s) 

addres

sed 

TLC mentoring  • Children have a space to discuss any concerns or 

worries which prepares them for any challenges  

• An external support network allows additional time for 

children to consider strategies that can help them 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-

toolkit/mentoring?utm_source=/education-

evidence/teaching-learning-

toolkit/mentoring&utm_medium=search&utm_campaign=site

_search&search_term=mentoring  

2, 5 

Attendance 

Rewards and 

prizes  

• School achieve well when they are in school and 

receiving quality first teaching  

• Extrinsic rewards have supported the school to achieve 

significantly improved outcomes in attendance  

• The impact of the pandemic needs to be negated as 

there was a slight dip in the attendance data last year 

• Persistent absentees have significant disruption to their 

learning and this can be addressed in a number of 

ways – including through targeted interventions and 

rewards 

https://www.gov.uk/government/news/new-measures-to-

reduce-pupil-absence  

4 

CFDO time   • The CFDO monitors attendance and challenges where 

it is required 

• The CFDO networks with other attendance leads to 

ensure consistency of message across the cluster of 

schools 

• The CFDO utilises innovative practice to promote good 

attendance  

https://www.gov.uk/government/news/new-measures-to-

reduce-pupil-absence  

3,4,5  

LM time  • Working alongside the CFDO, the LM is able to work in 

a proactive way to discuss worries or concerns about 

school  

1,2,4,5 
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• The LM is able to work alongside Early Help to address 

any domestic issues  

• The LM works alongside the office team and CFDO to 

complete first-day response phone calls and address 

any arising issues prior to escalation  

https://www.gov.uk/government/news/new-measures-to-

reduce-pupil-absence  

RESPECT 

Programme  

• Contextualised programmes support the older children 

to understand the impact of their actions on others 

and prepare them for transition to high school and 

beyond  

• Children learn strategies to deal with the issues beyond 

the school gates that could affect them as they move 

to high school and beyond 

• Children work with YOS workers who provide an 

alternative perspective and safe space to discuss any 

worries or issues arising  

• Children learn about how to deal with conflict and 

peer pressure  

https://safeguardingchildren.salford.gov.uk/media/1455/7-

minute-briefing-child-criminal-exploitation.pdf  

5 

Extra-Curricular 

activities incl. Trips 

and Visits  

• Extra-curricular activities provide opportunities to learn 

beyond the classroom 

• Focused activities that are adventurous and 

challenging encourage children to think and work 

outside of their comfort zone 

• Children are able to articulate how they feel and offer 

support to each other  

• Development of team working, collaboration as well as 

strategies to deal with conflict and anxiety 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/outdoor-adventure-

learning  

 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/arts-participation  

2 

External Therapy 

provision; e.g., Art 

Therapy  

• Children are able to work 1 to 1 in a non-threatening 

environment to develop their communication skills 

through a key activity 

• Children make progress with their communication and 

understanding of their emotions 

Explanation of art therapy: 

https://us.jiyan.org/psychotherapy/?gclid=Cj0KCQiA7oyNBhDi

ARIsADtGRZa01cmyKdilURAuklF5YUyRPburBIa6tDLbxNewjTFAJ_

Wh51Eoo2oaApO2EALw_wcB#Art-Therapy  

2,5 

Breakfast Bagels  • Children can come to school hungry, school provides a 

breakfast bagel everyday to ensure children have 

access to food and are ready to learn 

5 
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• School also receive boxes of cereal which can be used 

in school for hungry children and are also handed out 

to families in need  

• Breakfast deliveries are also part of tackling holiday 

hunger and are provided for targeted families who use 

the foodbanks or who are in financial difficulty  

https://www.magicbreakfast.com/ 

https://salford.foodbank.org.uk/  

 

Total budgeted cost: £131512 (supplemented by the school budget)  
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic 

year, for example, standardised teacher administered tests or diagnostic assessments 

such as rubrics or scales. 

Please see the impact statement on the 3-year strategy, published on the school 

website: 

 https://www.stphilipssalford.co.uk/documents/information/funding/pupil-premium-

strategy-and-impact-report-2021.pdf?60e421c3   

Please also see the impact statement for the catch-up premium:  

https://www.stphilipssalford.co.uk/documents/information/funding/catch-up-

premium-strategy-and-impact-report-2021.pdf?60e421c3  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. 

This will help the Department for Education identify which ones are popular in England 

Programme Provider 

UKS2 and LRP pupils - SeeSaw (for Remote 

Learning)  

SeeSaw  

Year 6 - Respect  Salford Youth Offending Team  

Whole School - Assessment and 

addressing gaps in learning (Core Subjects 

and HSRE)  

PiXL  

KS2 - 1 to 1 Counselling  TLC  

KS1 and LKS2 - Play Therapy  Liz Hall (local provider)  

EYFS and KS1 Speech Therapy Buy-In  Salford NHS  

Whole school - Times Tables fluency  Times Tables Rockstars  
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Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 

premium allocation last academic year? 
Not applicable  

What was the impact of that spending on 

service pupil premium eligible pupils? 
Not applicable  

 

 



Page 13 of 13 
 

Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. For 

example, about your strategy planning, or other activity that you are implementing to 

support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

Children are supported through links to Wood Street Mission which provides the children 

with access to free uniforms and clothing. They have also provided children with books 

through Book Roadshows and deliveries (during COVID). Individual packages of support 

have also been provided included bedding and bikes to help the children get to 

school. This support is essential to remove barriers that could prevent the children from 

attending school and, therefore, making progress.  

School staff utilise the support of St Philip’s Church who run the foodbank and additional 

advice services weekly from the church. Families have been able to speak with staff 

who have been able to provide advocacy for families where language or 

understanding has been a barrier. They also provide Bags of Hope for identified families. 

Deliveries were completed throughout lockdown.  

 


